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TEACHING GENDER STUDIES THROUGH AN INTERDISCIPLINARY LENS:
SOCIOLOGY AND COMMUNICATION THEORY

This paper presents a qualitative case study of an interdisciplinary approach in teaching gender studies to master’s
students of philology that synthesizes communication theory with sociology. Emphasizing the use of critical thought,
interdisciplinary analysis, and analysis of gendered discourse knowledge to raise awareness about the social construction
of gender. Using Judith Butler’s performativity theory, feminist critical discourse analysis (FCDA), and other leading
theories, the methodology demonstrates how interdisciplinary methods can be used to interrogate traditional gender roles
and stereotypes. Foundations of theories relating directly to language (the deficit, dominance, and difference models)
and social and linguistic concepts (hegemonic masculinity) are explored to equip undergraduates with a holistic framework
for examining gendered identities.

As media analysis, one of the core teaching methods introduced in the article lends itself to a group project format, each
related activity is designed to offer students a bigger-picture understanding of the role of gender in the media. Through
advertisements, news, and other forms of digital content, students use theories from multiple disciplines to disassemble
the subtle ways discourse features gender norms that are either upheld or challenged. The discussions afterward about
these projects create space for further consideration and analysis, where students can offer their interpretations and reflect
on long and complex conversations around those interpretations with different communities and their relation to larger
social structures.

The paper concludes that interdisciplinary teaching strategies will provide students with the necessary analytical
approaches and forty-nine transdisciplinary communication skills needed to navigate through gendered discourses critically
and create more inclusive, equitable social narratives. This method provides these analytical tools and encourages critical
awareness, using insights from linguistics, sociology, and communication theory, to empower students to improve gender
relations outside the classroom.

Key words: interdisciplinary teaching, gender studies, communication theory, sociology, gendered discourse, critical
discourse analysis.

Introduction. The study provides an overview  thinking and learning in multiple areas, including
of teaching gender studies to philology master = communication theory and sociology.
students, focusing primarily on interdisciplinary Gender studies, as an interdisciplinary field
approaches where the focal point involves critical  of study, the social, cultural, and political aspects
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of the construction of gender in society, language,
and communication [Connell: 2005; Gill: 2007
Holmes & Meyerhoff: 2003]. Drawing from com-
munication theory, researchers remain interested in
how gender identities are constructed, expressed,
and negotiated through social interactions, media
discourse, and interpersonal communication [But-
ler: 1990; Cameron: 1992; Wodak: 2001], while
sociological perspectives help to understand
the power dynamics, social norms, and institu-
tional arrangements in the reinforcement or disrup-
tion of traditional gender roles.

Using communication theory and sociological
perspectives in teaching gender studies enables
students to analyze how language and communi-
cation help construct lived gendered experiences
[Holmstrom et al.: 2018; Hovey: 2016]. Inte-
grating the methodologies of linguistics, sociol-
ogy, and communication, this transdisciplinary
approach to studying gender invites students to
observe the processes of genderization in multi-
ple social worlds, from media through education
and daily interactions. Once more, the interdisci-
plinary framework offers students analytic tools to
deconstruct gendered power relations and resist ste-
reotypes, exploring the role of discourse and com-
municative practices in reproducing or disrupting
existing gender norms so that they can become
critical thinkers on gender in the academic world
and the real world.

The article aims to examine the interdiscipli-
nary teaching of gender studies to master’s stu-
dents in philology, focusing on integrating insights
from communication theory and sociology.

The paper seeks to explore the interdisciplinary
deconstruction of gender studies to master students
in philology through the accusing lens of commu-
nication theory and sociology. The article argues
for the significance of critical thinking, methodo-
logical pluralism, and an analysis of gendered dis-
course for advancing a more nuanced comprehen-
sion of gender-social construction. It also seeks to
show how such an approach can improve students’
ability to engage critically with issues related to
gender within diverse linguistic and communica-
tive contexts.

Literature overview. Over the past few dec-
ades, interdisciplinary methods to study gender
have proliferated, bringing with it a broad bank
of foundational research spanning disciplines as
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varied as linguistics to sociology to communica-
tion theory [Gal & Irvine: 1995; Jewitt & Kress:
2003]. One of the pioneering works in this field
was Robin Lakoff’s Language and Woman's Place
[Lakoft:1975], which sparked discussions around
the relationship between language and gender by
introducing the «deficit model», which claims that
language is less certain and more tentative com-
pared to that of men. Although the study reported
here is much earlier than many of the models that
followed, the early work set the stage for subse-
quent models, for instance, Spender's [Spender:
1980] dominance model and Tannen's [Tannen:
1990] difference model — the social power relations
and interaction parameters which serve to differen-
tiate men and women in terms of their speech).

In parallel, sociological perspectives have
explored how broader social structures shape
and sustain gender roles. This concept emerged
in R.W. Connell’s Masculinities [Connell: 2005]
and has proven useful for analyzing how ideals
of hegemonic masculinity disempower non-pa-
triarchal modes of being a gender and reproduce
patriarchal global orders. This sociological per-
spective intersects with communication theory,
which places importance on the ways in which
gender identities are negotiated and constructed
through discourse. Judith Butler’s [Butler: 1990]
theorization of performativity has been particu-
larly important in communication studies, wherein
she contends that gender is not a static character-
istic of individuals but an assemblage of repeated
acts taking place within the social and discursive
contexts in which we live.

Feminist critical discourse analysis (FCDA)
has also developed as a relevant methodology for
theorizing the intersection of language and dis-
course with the reproduction of gendered power
structures. Media and political discourses have
been shown to reproduce these and other gender
stereotypes and hierarchies [Lazar: 2005; Wodak:
2001], representing women in ways that reaffirm
notions of them as emotional, nurturing, or infe-
rior and men as rational, powerful, and superior.
Theoretically, such discursive framed patterns
are reflective and evaluative of prevailing social
norms, where gender studies education sees a piv-
otal importance of scrutiny.

Corpus linguistics provides more quantita-
tive means of evaluating language use in regards
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to gender at a macro-scale. In this context, Baker
[Baker: 2014] and others have studied how gender
may be encoded in different text corpora and found
subtle bias embedded in the use of vocabulary,
pronouns, and grammar, all of which lead not only
to the more explicit reinforcement of their inter-
pretation with different patterns of moderation
and speech but also to a permanent and systematic
maintenance of the asymmetries between genders.
In parallel, sociolinguistic studies, including Eck-
ert [Eckert: 2000] and Coates [Coates: 2015], have
researched how gendered speech varies according
to different social contexts and networks, stressing
the significance of taking intersectional conditions
into account (e.g., the role of class, ethnicity, age,
etc.) for an adequate analysis of gendered linguis-
tic behavior.

In digital spaces, scholars increasingly work to
understand how online communities mold and mir-
ror modern gender norms. Studies of toxic mas-
culinity, anti-feminist ideologies, and related phe-
nomena, such as Vallerga and Zurbriggen [ Vallerga
& Zurbriggen: 2022], show how online discourses
can just as easily be spaces through which tradi-
tional gender roles are contested and drawn into
question or reaffirmed and reinforced. This collec-
tion of works highlights the need for critical media
literacy to comprehend and resist the discursive
perpetuation of gender norms online and offline.

In general, gender studies emphasize interdis-
ciplinary perspectives drawing on sociology, lin-
guistics, and communication theory. Together,
these perspectives deepen our understanding
of the relationship between language, discourse,
and social structures and their role in the pro-
duction and maintenance of gendered identities
and inequalities across a range of social contexts,
providing important frameworks for critically ana-
lyzing and reshaping gendered discourses.

Methodology. This study is undertaken based
on a comprehensive interdisciplinary notion
of teaching gender studies in terms of integrating
several overarching disciplines such as linguistics,
sociology, and communication theory. In addition,
the course focuses on critical discourse analysis,
which frames discussions of what it means to be
a woman or gendered using socio-historical, polit-
ical, and social constructions that illustrate how
women are often positioned in gendered discourse.
Using both qualitative and quantitative research
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methods — including feminist critical discourse
analysis (FCDA) and corpus linguistics — the study
provides an exploration of how language and com-
munication practices reproduce or challenge tradi-
tional gender roles. Students explore many funda-
mental theories of gender differences in language,
such as the deficit, dominance, and difference mod-
els, and even more recent theories, such as Judith
Butler’s theory of performativity.

Discussion and Results. Teaching in gender
studies involves different methodologies by inte-
grating linguistics, sociology, psychology, history,
and communication studies. As Deborah Cameron
[Cameron: 1992] points out, «gender is not merely
reflected in language; it is constituted and repro-
duced through communicative practices». By inte-
grating the critical examination of how language
and communicative practices reproduce, resist, or
rework gendered identities, students become prac-
titioners of the relational nature of identity itself.
The course is designed to cultivate students’ crit-
ical thinking about the intersections of language,
communication, and societal power structures.

A gender-linguistic perspective, as part of this
interdisciplinary approach, explores linguistic phe-
nomena with a focus on gender as a social con-
struct. It uses methods from linguistic, sociolog-
ical, and communication theories to understand
linguistic behavior with respect to gender identi-
ties [Talbot: 2019]. To take just one issue — gen-
der — sociologies of gender help vitalize inquiry
on gender as a phenomenon that is simultaneously
structural and interactional, while communication
theories dialectically assess how gender is per-
formed in discourses, media representations (how-
ever defined), along with quotidian interactions
[Eckert & McConnell-Ginet: 2013; Lazar: 2005].
Translated, sample questions engage students
to simultaneously view language as both a tool
of reflection and a tool of construction of gendered
realities. For example, Penelope Eckert and Sally
McConnell-Ginet [Eckert & McConnell-Ginet:
2013] point out that «gender is a social category
that emerges through interaction», emphasizing
the need to study language and communication
as always intertwined aspects of the performance
of gender.

Learn classical theories of language gender
differences like the deficit model [Lakoftf: 1975],
the dominance model [Spender: 1980], and the dif-
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ference model [Tannen, 1990]. Some theories, such
as Judith Butler’s [Butler: 1990] concept of gender
performativity, also contribute to the understand-
ing of identity as fluid and performed through dis-
course. Butler argues that «gender is a repeated
stylization of the body, a set of repeated acts within
a highly rigid regulatory frame», which matches
communication theory’s focus on performative
acts and symbolic interaction.

Students also did research about power dynam-
ics in communication. Pamela Fishman [Fishman:
1978], for instance, studied conversational domi-
nance in mixed conversations and found that men
and women adopt different strategies to attain it.
This resonates with sociological understandings
of how gender hierarchies are played out in social
and communicative settings. Critical Discourse
Analysis (CDA) [Wodak: 2001] shows how lin-
guistic and discursive strategies work to margin-
alize women through political, media, and edu-
cational discourses and how these discourses are
used to reproduce gendered power relations.

Corpus linguistics, discourse analysis, and soci-
olinguistics can enable students to examine words,
forms, and discourse for gender asymmetries. For
example, gender patterns in large text corpora
[Baker: 2014] shows how numerical means identify
quantitative mechanisms naturalizing subtle forms
of gender biases, while the intersection of func-
tional grammar and gendered meaning [Conrad:
2000] exemplifies ways the careecer deliver nar-
rower counts of gendered meaning-making.

Available theories in communication theory
and media studies add another dimension of anal-
ysis, looking at how gender norms are built, chal-
lenged, or consolidated in the dynamic between
digital and traditional media. Through a feminist
lens, both Michelle Lazar [Lazar: 2005] and Ruth
Wodak [Wodak: 2009] argue that feminist critical
discourse analysis (FCDA) can be used to interro-
gate the media portrayal of women and men. This
analysis primarily falls on the media that usually
paints men as strong and logical characters, while
it describes women as emotional and tender. As
Wodak [Wodak: 2001; Wodak & Meyer: 2001]
notes, this binary is rooted in interdiscursive ide-
ologies related to masculinity and femininity sus-
tained through communicative behaviors.

Students also investigate gender representation
in society through sociological and communicative
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lenses, considering how these perspectives contrib-
ute to the culture, institutional practice, and media
narratives that construct definitions of masculinity
and femininity. Digital environments, for exam-
ple, have become critical sites for the reproduction
and contestation of gender norms. Studies of online
communities like «red pill» forums and incel
groups reveal the ways in which toxic masculinity
and anti-feminist beliefs are shared and reinforced
in online dialogue [Kitzinger: 2000; Vallerga &
Zurbriggen: 2022]. This emphasizes how our dig-
ital communication spaces should all be critically
examined as these spaces highlight the gender pro-
cesses of today.

Through this interdisciplinary prism, students
learn to dissect the complexities of the relationship
between language, communication, and gender.
Students learn about the roles of linguistic and com-
municative practices in articulating and reproduc-
ing gender norms within various sociocultural
contexts by reconceptualizing the aforementioned
linguistic, sociological, and communication the-
ory paradigms. Judith Sunderland [Sunderland:
2004] states: «Gendered discourses are dynamic:
they are historical, produced in specific time-
space contexts, and thus fluid, political process,
work through which men and women come to
make sense of themselves, each other, the world,
and their anticipations of the future».

Gender studies, due to teaching processes to
combine different theories into one frame, includes
some interdisciplinary courses that integrate
knowledge of both natural and social sciences. One
approach, media analysis done as a group project,
is particularly effective for the classroom. Students
explore the processes by which gender norms
and stereotypes manifest and persist via commu-
nication production through analytical frameworks
ranging from communication theory, sociology,
and linguistics in analyzing advertising, news cov-
erage, narrative content, and digital content. This
Old School approach empowers students to exper-
iment with gender representation and critically
analyze how the language, images, and narratives
presented in these traditional academic curricula
either reinforce or trouble heteronormative gender
norms and expectations.

The media analysis project generally con-
sists of splitting students into groups of three or
four students and assigning each group a differ-
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ent type of media genre or theme to analyze. One
group might focus on how media representation
of masculinity was suspended in relation to sports,
another on the gender dynamics of political cov-
erage, and another on femininity in beauty adver-
tising. Using feminist critical discourse analysis
(FCDA) and sociological concepts like hegemonic
masculinity, students learn to write headlines, labe-
ling events in ways that deconstruct the quotidian,
invisible ways that social power relations and gen-
der ideologies get stamped into media — as media
is the other content area. This cross-disciplinary
approach develops students’ critical analysis skills
and encourages collaboration and active learning
as they engage in peer-to-peer exchanges, present-
ing alternative perspectives and arguing interpre-
tations.

After working on the group project, students
share their discoveries in class, which creates
a shared space for reflection and debate. Group dis-
cussions like these play a crucial role in the learn-
ing process, as they allow students to verbalize
their interpretations, answer questions posed by
their classmates and instructor, and relate their lit-
erary analysis to broader social dynamics. As stu-
dents draw on a range of ideas across disciplines,
they demonstrate the ability to think critically
about the ways messages in media help construct
society’s perceptions of gender and perpetuate
systems of social inequality. Discussions about
gender provide opportunities for students to (1)
demonstrate their nuanced understanding of how
it works in specific circumstances and (2) show
their developing ability to identify and question
gendered assumptions embedded in conversational
exchanges in daily communication.

This measure was used to gauge students’ crit-
ical thinking skills and depth of understanding
of the issue of gender through group discussions.
Instructors consider not just the concrete content
of students’ media analysis; they engage students
in constructing new and diverse truths through

rigorous dialogue, evidenced claims, and critical
self-reflection of personal biases and assumptions.
For mission statements, if students are partnered
up, it helps to have students be able to support their
mission with a bigger picture rather than a descrip-
tion of what they saw as observations, as well as
allowing them to pinpoint a root cause and under-
standing the complexity of communication issues
and gender. By involving them in media analysis,
group projects, and interdisciplinary conversation,
this pedagogy allows students to critically engage
with gendered discourses, bookending the aca-
demic and pandemic landscapes and granting them
the analytical and evaluative skills necessary to
successfully these urban ethnography checkpoints.

Conclusions. It is the interdisciplinary nature
of gender studies that equips students with critical
perspectives on language, communication, and soci-
ocultural structures. Utilizing knowledge across
linguistics, communication theory, and sociology,
students appreciate how gendered identities are
constructed, enacted, and perpetuated in different
environments. It is based on academic/de-colonial
education, allowing people to question stereotypes,
interrogate power structures, and engage in critical
conversations about gender that they will carry into
their real worlds and the academic realms.

In addition, teaching through hands-on practice
learning, including media analysis projects, further
prepares students to apply theoretical knowledge
in real-life scenarios. Students analyze and dis-
cuss media representations together, learn to work
through their own biases, and discuss the broader
implications of gendered discourse through group-
based analysis. It makes for meaningful engage-
ment with interdisciplinary perspectives while also
preparing students to critically evaluate and navi-
gate the evolving landscape of gendered communi-
cation in society today.

Future research may explore whether interdisci-
plinary practices impact long-term critical aware-
ness of gender issues in the classroom and beyond.
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BUKJIAJJAHHS 'EHJIEPHUX CTYAIN YEPE3 MIKIUCIIUILJITHAPHY ITPU3MY:
COULIOJOI'IA TA TEOPISI KOMYHIKAIIT

VY 1iil cTarTi NpeacTaBIeHo SIKICHE OCTIKCHHS BUITAJIKY, [0 BUCBITIIFOE MIKIMCIMIUTIHAPHUA MiAXIT 10 BUKJIAJaHHS
TeHJICPHUX CTYJIIA MaricTpam-(inonoram, KU MoeIHy€e TEOPIF0 KOMYHIKaILii 13 cortionoriero. HaromomyeTscs Ha BUKOpUCTaHHI
KPUTHYHOTO MHCJICHHS, Mi)KI[HCI.[I/IHJ‘IiHapHOFO aHAJi3y Ta aHaNli3y 3HaHb MPO TCHICPOBAHWH JUCKYpC JUIS ITiBUIICHHS
00i3HaHOCTI PO COI.[laJIBHy KOHCprKI.II}O TeHzIepy. 3aCTOCOBYIOUH Teopl}o nep(bopMamBHocn Joxynit barrep, (eMiHiCTCHKIH
KPUTHYHHI aHATi3 JIACKYpCY Ta iHIm npOBmHl Teopii, METOOOTIs JICMOHCTYE, fK MDKIUCIAILTIHAPHI METOIH MOKYTh
OyTH BUKOPHCTAHI [T aHATI3y TPAMHIITHUX TCHICPHUX poreii i crepeorumiB. Takox PO3IIANAIOTECS OCHOBH Teopm SIKi
0e3M0CepeIHbO CTOCYIOThCSI MOBH (MOZIENi AeiluTy, JOMIHYBAaHHS Ta BIAMIHHOCTEH), @ TAKOX COIUANbHI ¥ JIHTBICTHYHI
KOHIIENTH (TereéMOHHA MACKYITIHHICTB), 110 3a0€3e4y€e CTY/ICHTIB ILTICHOI0 023010 JUTs AOCIIPKEHHS TeHIEPHO] iIeHTUYHOCTI.

AHani3 Mefia, SIKuif € OfHUM 13 KITIOUOBHUX METO/IB BUKJIAIaHHSI, IPEACTABICHUX Y CTATTi, OPraHi30BYEThCS Y (hopMari
TPYNOBHX IMPOEKTIB, Ji¢ KOKHA TIOB’s3aHAa AISUTBHICTD CIIPAMOBaHA HA HANAHHS CTYAEHTAM IMHMPIIOrO PO3YyMIHHS PoIi
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TeHJEpY B Meia. 3a JOIOMOT0I0 aHAITI3Y PEKJIaMH, HOBUH Ta iHITNX (hOpM IIM(GPOBOTO KOHTEHTY CTYACHTH BUKOPHCTOBYIOTH
Teopii 3 PI3HUX AMCIUILIIH, MO0 po3ibparu MpHxOBaHI CIOCOOM BiNTBOPEHHS I'€HIEPHUX HOPM Y JHCKYpCi, ki abo
MiATPUMYIOTECS, 800 KMAAITh IM BUKIMK. [lomanbir 0OTOBOpEHHS IMX MPOEKTIB CTBOPIOIOTH MPOCTIP IS KOO0
OCMUCJICHHSI T aHai3y, Ie CTYAEHTH MOXKYTh BUCIOBUTH CBO{ iHTEpIpeTanii Ta 00MipKyBaTu TPUBAI i CKIaAHI JUCKYyCil
HABKOJIO IIMX 1HTEpIpeTawiil y KOHTEKCTI B3a€MOIIl 3 PI3HUMH CHIIBHOTAMHU Ta X 3B S3KY 13 MIMPIIMMHU COLiaIbHUMH
CTPYKTypaMu.

VY BHCHOBKaX 3a3HAYEHO, IO MDKIUCHUIUIIHAPHI CTparerii BUKIAIaHHS 3a0e3ledyaTb CTYACHTIB HEOOXiTHUMU
QHAJITHYHIMH TiIX0JaMH Ta COPOKa JeB’SThMA TPAHCIUCIUILTIHAPHAMI KOMYHIKATHBHIMH HaBHYKaMH, SIKi JIO3BOJISTH
KPUTUYHO OpIEHTYBATHCS B TEHACPOBAHHMX [HCKypcaX, a TAKOXK CIPUATHMYTh CTBOPEHHIO OUTBII iHKITIO3MBHHX
Ta CIPaBETMBUX COLIAbHUX HapaTHuBiB. Lleit MeTo/1 Ha/lae aHAIITHYHI IHCTPYMEHTH Ta CTUMYJIIOE PO3BHTOK KPHUTHIHOT
CBIJIOMOCTi, BUKOPHUCTOBYIOUM 3HAHHS 3 JIHTBICTHKH, COIIOJIOTii Ta Teopil KOMyHIKamii, 100 HaJuxXaTH CTYICHTIB
TIOKPAIIyBaTH TeHICPHI BiTHOCHHN 1032 MEKaMH ayAuTOii.

Kutro4oBi c10Ba: MikAUCIUILTIHAPHE BUKJIAHHS, TCHACPHI CTyALl, Teopis KOMyHIKallii, COL[i0NIOTis, TeHACPOBAHUIT
JUCKYpPC, KPUTHIHHIN aHAI3 IUCKYPCY.
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